* pOCUMENT RESUME 



ED 259 164 
AUTHOR* 

Title 



PUB DATE * 
NOTE 

PUB TYPE ' 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



' ; ! CE 04l 854 

MacFarland, Thomas' W. 

Ao Analysis of Secondary Teacher Attitudes towards. 
Competency Based Education: Vocational Instructors', 
versus N6n-Vocat ional Instructors. Societal Factors 
Affecting Education. 
Jul 85 , 

31p. ; j Pract icum paper, Nova University. ^ 
Dissertations/aheses - Practicum Papers (043) — 
Reports - [Research/Technical (143) r } 

MFOl/PCO^/Plus Postage. 

♦Competency Based Education; Educational Needs; 
Schools; Research Methodology; *Resear.ch Needs; 
♦Secondary School Teachers; *Teacher Attitudes; 
Vocational Education; *Vocational Education; 
Teachers 

Florida . 



High 



ABSTRACT ^ ' x 

This investigation was conducted to determine whether 
or not a difference in attitude .towards competency-based" education 
exists between vocational instructors and non-vocationkl instructors. 
The investigation was conducted' by distributing a 15-statemetit survey 
to the 140 faculty members at Coconut Creek High School, Coconut 
.Creek, Florida. Forty-six of the surveys were , returned (32.9 
\percent); 16 surveys were - returned by vocational instructors and 30 
surveys by non-vocational instructors. The null hypothesis stated 
that there would be no significant difference between vocational 
instructors and non-vocational instructors at the school concerning 
their attitudes toward competency-based educatton. Chi'-square tests 
we're used to compare data' results. A significance level of .05 was. 
used. After analysis of the data, the null hypothesis was confirmed 
(i.e.., both,, vocational and non-vocational teachers were very much in 
favor of competency-based education). Based upon the results of this 
investigation, th«r following' recommendations were made: (1) conduct 
similar , surveys in other Broward County* High Schools to broaden the 
base of the survey; (2) investigate the strength of vocational 
instructors' convictions towards competency-based education ; and (3) 
investigate the general willingness pf vocational instructors to 
conduct competency-based education inservice programs. (Author/KC) 
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ABSTRACT. 



The purpose of this investigation was to. detQirmine 
whether or not a difference in attitude towards competency 
based education exists between vocational instructors and 
non-vocational, instructors. The investigation was conducted 
by distributing a f if te6n-s tatement survey to the faculty at 
Coconut Creek High School, Coconut Creek, Florida. 

> The Null Hypothesis was stated such that^ there would 
be no significant difference between vocational instructors 
and non-vocationa\ instructors at Coconut Creek High School 
concerning their attitudes towards competency based 
Aftucation. Chi-square A tests were used to compare data 
results. A significance level of .05 was used. After 
analysis of the da£a, the Null Hypothesis was confirmed . 

Based upon the results of this investigation, the 
following recommendations are provlxled: i 

1. Conduct similar surveys in ooher Broward County High 
^Schools to broaden the base of the survey. 
A 2. Investigate thetfstrength of vocational instructors 1 
convictions towards competency based education. 



3. Investigate the^general willingness of vocational 
instructors to conduct competency based education 
, inservice . 
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^ Purpose of I the Investigation 

As an instructional method 9 competency based 

f 

edufcation is gaining increased acceptance, Yet f many 
teachers have not been properly instructed in the use of 
competency based education* Orfe group of educators who hav£ 
received competency based education training, however, are 
vocational .instructor^ traditionally, competency based 
education has been %he instructional system stressed „in 
vocational teacher education programs* As such, the purpose 
of this investigation was to determine if there \L» a 
difference in attitude towards competency based education 
between vocational instructors and n on -vocational 0 
instructors* 

> " m 

Investigational Method ^ 



his investigation was conducted by distributing a 
fif teen-r-question attltudinal survey to secondary levfel 
vocational and n on- vocational instructors* The survey 
cevered a wide spectrum dm^ factors associated with the use 
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of competency based education as an instructional method • 



- BACKGROUND AND SIGNIFICANCE 

- s 

Competency based instruction and minimum competency- 
testing are societal factors in education that are receiving 
increased attention. Private industry and the general public 
are demanding that the educational community be» able to 
certify that high school graduates are able to meet minimum \* 

■4 

competencies necessary for v adulthood. 

X 

To facilitate the* attainment of necessary skills, 
competency based education' is being introduced as a method of 
instruction. Before introducing a new instructional method, 
however, it is bpst to determine ini tial / attitudes to see* if 
the new phenomenon will gain ready acceptance and use. 

Expectations tend to be self-fulfilling. Attitudes 
commonly predict either the success or failure of evehts . 
Thus , teacher attitudes towards competency based education 
may be of prime importance as to whether or not competency 
based education will be Successful. Competency based 

% 

education has not y^t. been fully mandated. Even' do, there is 
apprehension among Secondary educators that competency based 
education* will bf forced upon them. Jaeger and Tittle (i980i 
159) cite Bardon and Robinette as mentioning * that one 
positive outcome of minimum competency testing has been 1 the 
alleviation of stress due t'o the unknown. The same would 
likely apply to competency based education. . ^The competency 



movement is receiving [greater acceptance; teachers ihay\bfe 
better o£f just because a f eakJgHtf^ent ' becomes actuality 




Gray (1980:2-3) i<*eq^pB minimum competency tests 
as those tests where * . 



( The passing^ score is set* by ;9tfrt:| Authorities , and 
it is not "curved"; that/is ,\ the ^passingf mark does, 
not depend on how^Velt. afl student? perform. The - 
cut-off is fixed in advance, ^hd stents either pass 
or fail . * " 

Gray (1980:1) alsp states that schools in over 80% of the- 

states are using some form of minimum competency testing. 

Tire public view is that sopial promotion eroded the standard 

high school dij^loma, and that minimum competency testing will 

restore value to the standard high school diplojna. Johnson 

(1984:66) cites the following to support this ojpi%ion 

Promotion from grade to grade based on examinations 
^ and not on "social" promotion is favored by a 

substantial majority (75%) of survey respondents. 
This view is shared by parents of school children 
and by those who have no children In school (Gallup, 
1983). - 

Promotion from grade to grade should be based on 
mastery, not on age (Task Force on Education for 
Economic Growth, 1983). 

Although there ^Ls widespread disagreement in the 
educational community as to whether or not minimum competency 
testing will increase the worthiness of*a high school 
education, there can be ho disagreement over the fact^ that 
minimum competency testing is with us and will continue to be 
with us into the forseeable future. ( 

If attitudes, in education are cyclic, s then minimum 
competency testing can be viewed as being on the conservative 
side of the educational pendulum. Not only has privati^ 



• . V 

c 

. ... ■ ' " < 4 

industry and the general public demanded it, but rainirau* 

competency testing is now being viewed favorably by leaders 

* 

within the educational community. This view is perhaps best 
represented by quotes from the following professional 
organizations ( Johnson f 1984 : 66 ) 

» * * 

Placement and grouping of students, as well as 
promotion and graduation policies, should* be guided. A 
by the academic progress of students and their *' 
instructional needs, rather than by rigid adherence 
to a.ge (National Commission on Excellence in 
Education, 1983). 

Every state should establish.^igorous standards for 
high school,, graduation, and Local school districts 
should provide rigorous standards for grade promotion . 
We should curtail the process of social promotion 
(National Science Board, 1983). \ 

While the reasons for declining student attainment of 

basic skills and competencies/ are legion, traditional 

Educational delivery systems are frequently mentioned as a 



ERLC 



prime cause forjjthis fact. Blank (1982:9-10) mentions the 
following as factors contributing to lowered student 
competencies 

A small percentage of students (typically 10% or 
- so) really* master th% training tasks at a high level 

of proficiency. Up t% 90% of students graduating * 
, may be only minimally competent • 

Heavy reliance on lectures! ( sometimes several hours 
^ long) as a teaching method leads to student 
dissatisfaction, absenteeism, and discipline problems . 

* 

There seems to be a lack 81 well developed , appropriate 
purriculum materials and instructional media in use 
today. Many instructors tend to teach "off the top"' 
with little planning. 

Students receive -little or no immediate, periodic 
feedback through the learning process so they can 
correct their learning mistakes as they go. 
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Thete ia an over emphasis on theory, memorizing facts 
and terpfs f nice-to-know knowledge and background , * 
inf ornmti^ji and not enough emphasis on learning how to 
actually perform tasks needed on the job. 

Programs are many times unable to respond to the 
unique learning requirements of studet^ts with special 
needs such ad the educationally disadvantaged, the 
handicapped, and others, , 

Because traditional instructional* systems have met 

with perceived unfavorable Results, many educators are 

looking for alternate instructional systems. One 

instructional/ system tjdlt is gaining .'acceptance is competency 

v 1 - 

based education, an ins true tional ' method traditionally used 

- ■ ■ t t t 

bojih by % the United States, military and by .vocational 

education for their training programs. ■ * v 

Blank (1^982:9) identif ies competency based e^Lucation 

as an instructional system characterized by the following-: 



ec ti v;e^ f $pe based solely on specific, precisely stated ■ 

H on I* It T^Y» r\ m o a • ahitHonha aro' nr Av-i HoH Vi"1aH'nttAl-1t*v f * 



stqdent oyecomes; students are* provided high quality,- 
carefully designed , st udent-G-entered learning activities, 
media, and materials designed to help them master each 
objective ; instruction is self -paced (within reason) so that 
the student. fully masters one objective before moving on to ' 
other objectives; and, students are expected to perform each 
objective to a high l^vel o'f proficiency, that is preset 
before r^giving credit. Concomitantly, Finch and Crunkilton 
( 1979: 22A^ highlight the importance of systematization to 
competency based education; delivery and management are more 
efficient and effective when systematization is central to 
the curriculum** 

10 



J 



6 

Naturally, any instruct iortal system will have as many 
variations as its practitioners. Even so , /Blank (1982:7) 
states that competency based, education is generally 
synonymbus with the foil owing terras : systems approach to 
education ; pe.r so nalized system of instruction (PSI); 
performance based instruction ; criterion referenced 
instruction ( Clll ) ;, le&r ning for mastery (LFM) ; object! ve 
referenced learning; individualized instruction (II); 

programmed instruction (P>I); selfrpaced learning; and, 

/ ■ 

/ 

instructional systems development (ISD). 

Obviously, there are many variations to competency 

based education. Whatever its form, Gray (1980:3) perhaps t 

best jynthesizes the impact of competency based education (in 

opposition to minimum competency testing) 

In pure form, competency based education defines 
competency objectives ^and then proceeds without 
allegiance to traditional teaching methods or to 
such conventions as f if ty-mintite classes, five-day 
weeks, and one hundred and eighty-day school years. 
In other wprds , competency based education can imply . 
a wholesale redesign of schooling, while minimum 
competency feasting requires only that the Existing 
system pay more ^ttention to marginal performers and 
help them accomplish more. 



Accordingly, there are many benefits to be had by 
using competency based education as. an instructional system. 
Monjan and Gassner (1979:42-44) cite the following as 
advantageous to students when competency ba's^d education is 
us^/d: faculty are better able to select appropriate teaching 

strategies and evaluate alternate teaching strategies; 

. » 

faculty have clearer communication with students and ^ 
administrators; faculty are able to make better judgments 



concerning instructional needs, and faculty are better able 

v • . V * N : /-f - / 

to determine if 'objectives ar? actually being met* # 

.Naturally . f ^t^ere are those in the educational 
community who do not feel that competency based education is 
the most appropriate instructional system. Grant, et al 
(1979: 11-16) cite ttffe following as negative _dspects to ^ 
competency based education; attention is shifted from the 
best students to the average a\id below-average students; 
student drop-out rates are high; faculty must spend an > 
inordinate amount of time assessing students; faculty are 

o * 
I 

commonly held overly accountable for student achievement ; % 
educational bureaucracy is increased; and, future 

underen'rollment may force educators into a position where 

' 7 . 
minimum performance becomes the norm in an effort to placate 

student consumers., -Xy 

Finally, 4 as an inst rucxional system, ^competency based 

* * * r 

» *» ■ 

education must address the uniqtfe concerns of special needs 

students a.nd minorities. Lazarus (1981:122) notes^Jjis 

concern when he quotes Brandwein 

We are about to ,realize that there is nothing so 
unequal as the equal treatment of* unequals-^M^quals 
in experience, history, and previous opportunlftter 

In the coming j^ars— no matter how long it takes — 
we will give each indi vidtl&I his or her due* 

✓ * ■ ■ , .. 

While in a reference specific ^Jto minimum competency testing, 
parallel- concerns regarding competency based education and 



special needs students a^e raised by Lazarus ( 1981 : 120) when 
he refers to McClung and ^Pullin 1 s possible policies regarding 
education f s treatment of those wi£h special needs: students 




A v ~N 

with special needs could be held accountable to the sanfe 
standards as other students and the same diploma others 
receive "'would be 'issued to those who pass; student 4 with 
special needs ^ould be held accountable for ostensibly les& 
demanding standards and the same diploma others receive would 
be issued to those who pass; and, students with special/ needs 
could be held- accountable for ostensibly less ^demanding 
standards but they^ would ^hen receive a diploma diff ere-nt 
than ^otWr students receive* m • 

Faculty and administration at Coconut Creek High 
School (Broward County, Florida) recognize that competency 
based edufeatlop, as a dl^^cT^esult of minimum competency 
testing, will J)e<^andated in the fofrsee^&ble future* County 
wide curricul^^Wkstematiza tion is^expected to become the 
norm ; Broward County id providing educational leadership 
concerning curricular systema tizallon • 

Accordingly, ^the assistant principal for curriculum 
development at Cocoimt Creek High School as well as the 

I S 

present and former stience department chairpersons have - . 
indicated the need fofr competency based education teacher 
training . Their feeling is that teachers can hardry be 
expected to maximize the use of an instructional system ^ith 



x 



wh^ch they have ha<| minimal training. It is also recognized 
that the vocation«l| instructors at Coconut Creek High School , 
due to their teacher education traiyLng , are collectively the 
faculty members most acquainted ■ w^th competency based 

#■ - 

ication. Thus, the reason for th^s investigation was to 



provide useful inf ormation 'regarding teacher attitudes 
towards competency based education. From this information, 
administrators will be 'hotter able to determine whether or 
not the faculty requires competency based education teacher 
inservice, and if so/ if v<)Cjafcional instructors are to play 
key role in competency based education teacher inservice. 



i 
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PROCEDURES 



The survey population consisted of all instructors 
at Coconut Creek High School. This r was a non-probability 
purposiv^ sample . The variables were instructional 
responsibility (vocational^ instructor Versus non-vocational 
instructor) and agreement or disagreement with survey 
statements. * . - . > x 

The survey instrument, a fifteen-statement* survey 
addressing a wide spectrum of factors associated with the use 
of competency based education, was developed from Blank's 
m ( 1982 : 1 2-24) discussion of principles^and myths concerning 
competency based .education . To avoid potential bias due to 
wording, the freqwency of positive or negative statements ii?* 
the survey instrument was determined by coin toss. To assure 
validity, the survey Instrument was reviewed by the assistant 
principal for curriculum development aiid by the present and 
former Science department chair per s6ns ^at Coconut Creek High 
School . The survey Instrument is included in the append ix . 

One-hundred and fort^r surveys, orte survey for each 
faculty member at Coconut Creek High Shthool, were distributed 



in # mail slots on May 17# 1985. ^Survc^s were returned until 

June*19, 1985, the last regular day- of the 1984-1985 School 

■ \ 

year. . ^ < 
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Scoring the SufVey 



The demographic data on page one of the survey 
instrument was used to segregate respondents into two groups 
based oo instructional responsibility: vocational 

instructors and non-vocati6nal instructors. After the 

* .... 

instructional responsibility of each respondent was 
identified, responses were tabulated for each survey* 

statement. * 

* 

< 

Statisti cal Procedures 
: ? 

.I,n the treatment of the statistical data, a chi- \ 
square analysis for two or more variables was used for ea<ph 

survey Statement to determine if there was a significant 

~* 

difference between vocational instructors and non-vocational 
instructors concerning their attitude towards competency 
based education. Contingency tables were developed using^ 
instructional responsibility as the Independent variable and 
statement response as the dependent variable* A significance 
level of .05 was used. Following appropriate statistical 
procedures (Best, 1981:290), Yate 1 s^ cor rection for continuity 
was used in each case where expected frequeq'fcy counts wfere ' 
less than ten,' 

, Research Hypotheses 

Null Hypothesis 

There is no significant difference between ^vocational 
Instructors and non-vocational instructors At Coconut Creek 
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High School concerning their attitudes towards competency' 
based education*. 

Alternate Hypothesis 

There is a significant difference between rvocational 
instructors and non-vocational instructors at Coconut Creek 
High School concerning* their attitudes towards competency 
based education* > z 

Assumptions and Limitations 

1. The faculty at Coconut Creek Jligh School is 

I 

representative of ail faculty &t high schools 
in Broward County 9 Florida . 
> 2. The survey is limited to faculty at Coconut Creek 

High School. 

• ■» 

3 . ThQ sample is not random. 

v 

4. The survey instrument is appropriate for the 
researchable problem. 

5. The degree of instructor agreement or disagreement 
, with sirvey statements will not be determined. 

6. Vocational instructors, traditionally, are more 
acquainted through professional training in 
competency based education than n on- vocational 
instructors . 

— . ■ ' n 

ft » 

Definition of Terms 

1. Competency Based Education: an instructional method 
where; objectives are based tfblely on specif ic f * 



precisely stated student outcomes; students are 
^provided high quality, carefully designed, student- 
centered learning ^activities, mqdla , and materials 
designed to, help them master each objective; 
instruction is self-paced (within reason) so that 
the student fully. ;masters one objective before- 
moving on to other objectives; and- students are 

expected to perform eiach object! ve Ts^L-A^high level 

15 - \ 

of proficiency that is present before receiving 

credit. 

2 # Non-Vocational Instructor: any instructor who is 

not a vocational instructor. 
3. Vocational Instructor: any instructor who teacsrffes 

more than fifty-percent (50%) in a vocational 
k subject area and/or any instructor who is certified 

in a vocational subject area. 
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RESULTS „ . . 

> 

Of the one-hundred and forty surveys that were 

distributed, £orty-six were returned for a> completion rate of 

4 

32.9 percent. Sixteen surveys were returned by vocational 

instructors, and thirty sifr*veys were returned " by non- , 

vocational instructors. 

Instances occurred , however , when respondents 

.purposely left selected statements unanswered. Accordingly, 

for specific survey statements, observed frequencies d<* not 

always equal forty-six; the total number of respondents. A- 

summary of responses is presented in Table 1. 

As mentioned, chi-dq&are tests were perfprmed upon 

the data. BestJl ( 1981 : 287 ) relates that chi-square 

is not a measure of the degree of relationship. It 
is merely used to" estimate the likelihood that some' 
# factor other' than chance (sampling error) accounts 
f$r the apparent relationship* 

For each survey statement, the computed chi-squ#re 

• « ■ 

was less than the criterion chi-square (3.841 at the .05 
level with one degree of freedom). Thus, for the entire, 
survey, there was no significant difference between 
vocational instructo||s and non-vocational Instructors 
concerning their attitude towards competenty based education. 
For each survey statement^ the Null Hypothesis was confirmed. 
The results of the chi-square tests are presented in Table 2. 



Tqble 1 
Summaryr of the Survey 



Vocational Non-Vocat ional 

Instructors Instructors 



Statement 


Agree 

V 


Disagree 


Agree 


Disagree 

r 


I ^ 


4 


* 10 


7 


V 

V 

21 


2 




13 


3 


27 * 


3 


"*13 


/ 

- . 3 


18 


' 10 




• \' 








4 


12. . 






\ 7 


K 

J 


1 


o 


Z. O 


2 


6 


4 


12 


. 14 


15 


7 




10 


17 


13 


8 


15 


1 


'20 


8 


9 


4 


10' 




23 


10 










' 3 " 


13 


' 3 


- "26 


11 


1 


15 


4 


25 . 


12 


' 11 


4 


13 , 


' 14 














16 


0 


21 






16 


0 . 


25 


5 












15 


5 


11 


13 


16 . 

* 
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Table 2 

Results of the Chi-Square Testes 



r 



\ 



1 





Statement 




Chi-Square 

* 



1 

2 
3 
4 
• 5 
6 
7 
8 

9 

io 
ll" 

12 
13 
14 
15 



.015 
.144 
.711 
.089 
..088 
1.459 
K .863 
?/l.897 
.035 
.113 
.-076 
1/575 
/ 4.072 
1.519 
r~ .327 



Criterion chi-square equals 3*841 

Calculation of chi-scjuare include^ Yate f s Correction 
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DISCUSSION, IMPLICATIONS AND RECOMMENDATIONS 

^ • — 

This study was conducted- to examine the a^ti^iides of 
vocational instructors and n on- vocational instructors 
towards competency based education . Survey statements three f 

f our f f ive f eight 9 and twelve were worded in a positive 

/ ■ 

manner towards competency based education, BotJv vocational 
and* non-vocational instructors" were in agreement with survey 
statements showing a positive attitude tcfwards cotapetency/ 
based education • Survey statements one f3 t\Jf<^ £ix* f seven; 
nillfe, and ten iere worded £n 9*neglitive raanaeV^ towards 

v J ■ ■■ ■ ■ . ' 4 

tompet/en<f j baareM % education . Again, both vocational an'd^hon-^ 
vocational l inst rue t^ors responded • favOraMy towards competency 
based ecfucation by disagreeing with those suf^ey statements ♦ 
The last tTiree survey statements, statements^ thirteen , 

urteen, an4 fifteen/ are Neither favorable por unfavorable- 
towards competency based education. -Instead, the tliree * 
statements address direct societal concerns associated with 

e use of competency based education. Once again, both * 

J 



vocational and non-vocational instructors were in agreement 
regarding their at titudes • As previously stated* for each 
survey' statement, thete was no significant difference betiJfcen 
vocational instructors and non-voca^jfonal instructor^ 

concerning their attitudes towards competency based 

) • . r 

education. . 

• - 

X ■ 

- v If ? I 
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Although ^ the Null Hypothesis wap confirmed, a trend 
by vocational instructors indr?Btiftg a greater predisposition 
towards the use af competency based education as an 
instructional method may be ai^ issue. Specifically, the ' 
sixth survey statement, "Competency based education is not an 
• appropriate form of instruction for my classes, 0 was upheld 
by^fcnly twenty-five percent of the vocational instructors who 
completed the survey. §even£y-five percent of the Vocational 
^ instructors who completed the survey expressed an opinion 
that competency based education was an appropriate form of 
instruction for theif classes, yet, only 51*7 percent, of the 
^HTon^rocational 'instructors expressed a similiar attitude. 
Recalling that teachers are now accepting competency based 
^education, wherJls before it was an unknown, feared 

phenomenon (Jaeger and Tittle, 1980:159), it is perhaps not, 
surprising tha^ndn-vocational instructors may be beginning 
^cognize the merits, of competency based education^ 
. Vocational in'struc tor s may , due to their teacher education* 

V m 

training , have an < earlier predisposition towards competency 
based education. . > 

Based upon th^& resultdxof this investigation , the 
following recommendations are "provided with respect to 
differences in attitudes towards competency baaed education 
~ between vocational instructors and non-vocational 
instructors : * 

1. Conduct similar surveys in other • Broward Coulity High 
Schools to broaden the^base of the survey. 
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2* ^Investigate the strength ,of vocational instructor s 1 0 
convictions towards competency based education* 

3^ Investigate the general willingness of vocational 
instructors to conduct competency based education 
inservice. 

Administrators may wish to further investigate * 
teacher attitudes towards competency based feducation before 
it is Implemented as a required instructional system. 
Furthermore, administrators ^Lay wish to concentrate their ^ 
efforts on determining the degree of conviction vocational" 
instructors have towards competency based education, j As a 
corollary to that potential investigation $ a willingness of 
vocational instructors to either conduct inservice or provide 
a role model for the use of'* competency based education may be 

1 

determined. Whichever ^course is chosen, both vocational 
instructors and non-vocational instructors display a 
favorable attitude towards competency based education. ^ 
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MEMORANDUM 

TO: Faculty 

FROM: Thomas W. MacFarland / Horticulture Instructor 

SUBJECT.: - .. Competency Based Education Survey 



Would you please take a few minutes of your time to' complete 
the following survey? The purpose of this survey is tof 
•gather data ^concerning tea'cher .attitudes .towards competency 
based education. 

For this survey* competency based education is defined as an 
instructional method where: objectives are based solely on 
specific , precisely 'stated student outcomes; students are « 
provided high quality, carefully designed, student-centered 
learning activities, media, and materials designed to help 
them master each objective; instruction is self-paced (within 
treason) «o that the student fully masters one objective 
before moving on to other objectives; and, students are 
expected to perform each objective to a high level of 
proficiency that is preset before receiving credit. , 

Competency based education is generally synonymous with the 
following terms: systems approach to education; personalized 
system of instruction (PSI).; performance based instruction; 
criterion referenced , instruction (CRI); learning for mastery 
(LFM); objective referenced ^earning*; individualized , 
instruction (II); programmed instruction (PI); self-paced 
learning; and, instructional systems development .( ISD). 
♦ * 

When completing the survey, please remember that competency 
based education Is not synonymous with minimum competency . 
testing. Competency based education la an Instructional 
approach; minimum competency testing identifies the 
accomplishment of minimum criteria. 

Please let me thank you in advance for your cooperation. - If 
convenient, please return the completed' survey by placing it 
in my mail slot as soon- as possible. Your assistance will 
greatly facilitate the research for my doctoral program. 
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Class Schedule: 
Period 1: 



Is This Class 
Competency Based? 



Period 2: 
Period 3: 
Period 4: 
Period 5: 
Period 6i 

Period 7: 



Yes 
Yes 
Yes 

Yes 
Yes 
Yes 



No 
No 
No 
No 
No 
No 
No 



Is it required that your classes- be 

competency based? Yes No 



Number of years .teaching experience:^ , 

Number of years using competency based education; 

* ; f 

Area(s) of cer tif icafion : ■ 



Highest degree earned: 

I . 

Professional (Competency Based Education Training: 

\ « * 
College \ > Yes 

Inservice .%...V Yes 

None \ •••••••••• Y#s 

Other: 

* ^ \ \ A 

V "\ *• 

• \ 

Page 1 
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No 
No 
No 



IV; 

< x i 

■km 

■ 

?^J«*^ 



*V ..I" 
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Considering Competency Based • Education,/ 
As Defined In The Cover Memo: ' 



Please Circle Xour Reflp 



on^es 



ii^ucai 



(01 ) Competency based cation will raise student-to- ' 
teacher ratios • * 

* Agree "Disagree 

(02) Competency based education is inflexible concerning 
individual learning styles . 

Agree Disagree 

r 

S 

V J 
\ 

(03) Competency based education motivates students to strive 
for their fullest potential * 

Agree * Disagree 

(04) Competency based education does not stifle instructor 
creativity. : . ♦ 

* I 

Agree Disagree c 

V 

(05) Competency based education individualizes instruction . 

Agree Disagree 



* 



(06 ) Competency based education is not an appropriate 
form of instruction for my classes. ~ 

\ 4gree V Disagree 

( 07 ) Competency based education is not manageable in terms 

of 'time and - resources. w ( 

*»■''" « 

v4fc t 

vAgretf Disagree 

— -\ 

(08) Competency based « education addresses problem solving 
as well as basic tasks. 

Agree a Disagree s 
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Considering Compf tency > Based Education , 
As Defined In The Cover Memo: 

Please Circle Your Responses 



(09) Competency based education promotes a restrictive 
^ bureaucracy in all areas of education* 

Agree P Disagree " 

; ' ( 

(10) Competency based education lowers standards so that 
tydst students can .pass* 

-Agree ^ Disagree 

* " * 

(11) Competency based education reduces student achievement 
because there is less student /teacher interaction. 

Agree Disagree 

(12) Competency based education increases learning 
efficiency; students learn more in^ less time. 

* Agree' Disagree 

V 

(13f> Competency based education requires students to take 
more responsibility for their own learning. 

4 

Agree Disagree 

J • 

(14) Competency base* education should include work / social 
skills (i.e., dependability, attendance, etc.) as a 
part of student evaluation. 

h \ 

Agree Disagree 

+ <*. 

(15) ' Competency based education should hold special needs . 

students accountable Xo the same standards as other 
studdnts • ^ 

Agree Disagree 4 ♦ 

Thank you for yout' cooperation! 
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